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ABSTRACT- 

Requestsjor administrator certification standards 
mailed to state directors of teacher education and certification 
produced replies from all states except' Connecticut and Nevada. To 
handle the response's^ a da t ta collection framework was established 
that would allow for relatively easy comparisons among states of 
certification standard^ for principals, supervisors, and 
superintendents. Data are presented in eight categories for analysis: 
(1) type and duration qt 4 the initial certificate, (2)' accreditation 
or program approval prerequisites, (3) teaching experience and degree 
prerequisites, (4) "couj^e/eompetency requirements for the program, 
(5) alternative plans, (6T certificate renewal provisions, (7) 
upgraded certificates, and (8) projected changes in .certification, 
.standards.. The raw data compiled for each state are grouped into 
tables , .calling^ attention to the most salient characteristics. In 
addition each section of the report contains a paragraph entitled 
"observations." Appendices provide complete statements from three 
professional organizations outlining their recommendations and/or 
standards for programs that prepare educational administrators and 
supervisors. ( Author /MLF) . 
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PREFACE 



. 'Tor convenien n the- reading of this report, 
y the raw* data compiled for each^ state was grouped into 
tables , calling attention to the most salient m ^ 1 
characteristics. In addition each section of the 
re PjH»^ tains a paragraph entitled '"Observations " . « 
In V jjpive form, tl^fs was intended to emphasize 
the ^ealiejit characteristics of the data. 



The "Observations" paragraph was intended to 

• \ ^ 

be non-evaluative in nature, but may not always 
have measured up to this standard. ^ 
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ORGANIZATION 'OF DATA AND FINDINGS 



On January 29, the Standards Review sub-committee r 

mailed out requests for certification standards to the state 
directors of teacher education and certification in all 50 
states. *After a second request, we have received responses 
from 48 > states. Only Connecticut and. Nevada did not reply. 
7 

In our r^quelkt, we asked for data concerning the 
issuance of the- initial certificate. The data that we re- 
ceived came in many different forms and required us to 
establish a data collection framework which wduld allow <or 
relatively easy comparisons, between states, on significant 
certification questions.. 

. our initial plah was to c-ategorize the data into four (4) 
divisions:' certification standards for the principal; certi- 
fication standards for supervisors;" certification standards 
for the superintendent; and certification standards for 
Education Specialist. Most of the responses that we received 
were not comprehensive, in that they failed to^ describe all 
certificates issued by the* state. A consequence of this was 
that very little data was received concerning the Education 
Specialist's certificate. We don't know whether this re- 
flects the* relative scarcity of this certificate, or whether 
this certificate's not perceived as an . '■ initial " certificate, 
and therefore was 'not included in the materials. In any 
event, the/ specialist Certificate category was not included 
in our data base..- , 

Data 'for the remaining three (3) divisions was divided 
into eight |8) categories for analysis! 

1. Type of initial certificate, and (Juration 

2. Accreditation or program approval prerequisites 

3. Teaching experience and degree prerequisites 
_4 # Course/competency requirements for the program 

5 . Alternative 'plana 

6. certificate renewal provisions * 
.7. upgraded certificates 

8. Projected changes in certification standards 



-2- 



IA. Type of initial certificate and Duration: Principal 

UsableWresponses on this item were obtained frora^ 
47 states. Principal's certificates issued in 30 of 
these stages were endorsed differentially according to 
grade level, certification was specific for elementary 
or secondary schobls. Of these 30 states, five (5) 
also issued a separate endorsement for middle school or 
junior high school principals. 

* Seventeen (17) of the 40 states issued "all grades" 
endorsements, for the principal's certificate. 

There was a variety of practices with respect to 
the role that endorsements covered in the certificate.- 
Thirty (30) states endorsed the certificate* for building 
level administrator* only, fifteen (15) states included 
central office administrators* in the ^fidor'sement . Nine (9) 
states included supervisors, and two (2) states in- 
cluded teaching in^the endorsement. V. * 
< 

Thfe dutation of these initial administrative cer- 
tificates ranged from permanent -to two (21 years. Five t (5) 
years was the largest mode (14), permanent was the second 
largest' mode (7), and ten (10) years was the third 
largest^ (6) . 



Principal's certificate 



Certificate characteristic 



.# states 



Endorsements by grade level: 

* 

Elementary /Secondary , 

Middle school/junior High School 

All grades endorsements 

Endorsements by Hole: 

/^Suilding J.evel administrator 
/ supervisors included 
Teaching included 



30 
5 
17 



30 

9 / , 



Ohio 
— \ 



/ 
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Cac^ificate Characteristic 



# Statfes Ohio 



Certificate Durat 




5^yea*s 




. 14 


Permanent 




7 


10 years / 




6 


Not Specified r 




' f> 


3 years 




' ■ j. 5 


2 years 




5 


4 years 




3 


7 years 




1 



Observations - The practice of differentiating principal 
certificate endorsements by grade I^bI is the predominant 
in the nation. Not having a prior data base avail-. * 
fbr comparison, we don't know whether this is an 
increasing or diminishing trend, ^ \ 



mode 
able 



( 



In view of recent program innovations which Stress 
the' universal properties of administration, and which 
emphasize management and leadership concepts, in contrast 
to instructional leadership themes, we might speculate % 
that the trend wi ( ll be to de-emphasize secondary/elementary 
differences in/ administrative endorsements. Indeed/ pro- 
posed changes in certification standards in the state of, 
Utah specifically emphasize generic administrative com- 
petencies and de-emphasize elementary /secondary differences. 

Michigan is the only state which does not issue a 
certificate or license for administration. We have no in- 
formation which illuminates the -rationale for this^ policy 

% but .we aire curious whether recent societal critipism of 
"credentialism", as having negative societal consequences, 
may.be a factor. Notwithstanding the possibility of such 

■ a societal "trend, it is clear that the maintenace of cer- 
tification standards and processes, as protection .of the 
public interest against incompetent personnel, is over- 
whelmingly approved. 

• " # 
* in view of public pressures fo* greater adcounta- 

bility of educators at all levels, it is surprising 

m that seft/en states stij.1 issue life or permanent ■ 

»* 
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certificates. Thirty (^0) states issue certificates 
with longer duration terms than Ohib. 

Program Accreditation or Approval Prerequisites: principal 

i 

Most of the stat;e standards stipulate that 
university preparation programs $re subject to accredi- 
tation or some form of approval. Forty-six (46) usable 
responses were received in this category. Seventeen (17) 
states indicated that preparation^programs must receive 
regional accreditation. Three (3) states specifically s 
mentioned NCATE approval in their standards, afid 25 
states specified that' preparation programs must receive 
approval by the state department of education • The 
materials sent by one (1) state did not address this 
issue. * 

_^ Program Approval prerequisites _ 



Accrediting or Approving Agency # States Ohio 

Regional Accreditation ( 17 

NCATE Accreditation ^ 3 - 

ApjJtoved Program State Department • of 25 *X 

Education 

Nojt Specified * ' 1 



. Thirty-eight (38) states specifically named the 
master *s degree as a prerequisite for certification as a 
principal. • In addition to t;he n»dter ' s degree prerequisite 
many states specified a minimum number of credit hours re- 
quired to' be taken in the area of school administration.. 
- — -This ranged from eight (8) semester hours to 45 semester 
hours. ' < 

Observations - The master's degree is overwhelmingly 
identified as the basic academic credential necessary 
for certification as a principal, since sixth y^ar or 
Specialist's cer^if iqate/degree programs are 'reported t& 
be rapidly growing programs, it is noteworthy tha't not a 
single state has required this academic credential for 
the principal's certificate. 
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The predominant mode *of approval for administrator 
preparation programs is the "approved program" approach 
in- which programs are endorsed by* state departments o^f 
education. We will make further reference to Jthe sig- 
nificance of this in £ later part of this^ <ej>or* . 

IC. Teaching Experience and Degree Prerequisites: Principal 



A nearly universal practice in certification for 
the pr incipalship ^Ls to require prior certification as 
a teacher, and, often times, successful te'aching expiari- 
endte* as well. Of 47 states responding, 44 specified 
qualification for the standard teaching certificate as 
a prerequisite for the principal's certificate.- In 
addition, 30 of these 44 states specified that the 
teaching certificate must be endprsed for cjrade levels 
consisteht with the principal's certificate. % 

Forty-tWo (42) states require successful teaching 
experience as a prerequisite for the principal's certi- 
ficate. Tfoe years of experience required ranged from 
one,(l) to five (5), with modes of three (3) years 
(28 states) and two (2) y#ars (8 'states). 

Teaching Experience Prerequisites 
for the Principal's Certificate /> 

! 1 ; 1 ; Years 

Requirement # States Required Ohio 

' Teaching Certificate 44 X 

Teaching Certificate Appropriate 30 . X 
to Grade Level 

Teaching Experience: ,42 ^ X 

28 States 3 
8 States 2 
2 States ; 5 

2 States - - 4 

1 State 2\ X / 

1 State 1 

'Teaching Experience consistent 30 X 

with Grade Level Endorsement", 

No Teaching Experience Required 5 

Evidence of Competency Required 1 
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Thirty (3Q) states require the grade level of 
experience to be consistent with ^he princij^al's 7 
end or seme ntu Twelve (12) states accent all grades 
experience ks satisfactory. Five (5) states did not 
specify teaching experience as a prerequisite for the 
principal's certificate. One (1) of these five (5) % 
states requires evidenca of competency as a prerequisite 
for the certificate. . ' 

Observations - The route to school administration is 
^still overwhelmingly perceived to pass through the 
classroom notwithstanding that some critics of certifi- 
cation procedures believe that this constitutes a major 
barrier to talent* flow into the field of educational 
administration. Only one (1) state has substituted 
evidence of performance or competence for teaching 
experience. 

The amount of teaching experience deemed 'to be 
minimally appropriate as a foundation for entering the 
principal's role ranges from one (l),to five (5) years", 
with a majority of states requiring either two .(2) or 
three (3) years. Ohio's present standard is in this 
1 after category. 

Specifications fpr Programs : Principal 

a ■ s 

The returns from 44 states were usable for this 
part of the survey. Thirty-four (34) stalJes approve' 
-university preparation programs applying rather broad 
guidelines, rather than specifying in detail the variouli 
course requirements for certificate eligibility. The 
so' called "approved program" approach is the most 
'prevalent tf£e in £his category. Only one (1) state 
designated the NCATE type standard as the criterion for 
program approval. 

Even though many states were classified ip the 
"approved program" category, they may also have stipu- 
lated that certain broad* curriculum elements (such as 
administration or supervision) must be included in an 
approved 'progranu The most prevalent- in this latter 
category were acjninistration, supervision and curriculum 



#^ States ' 


Ohio 


' 34 




1 




, 9 


X 


1 21 


X 


21 


X 


,20 


X 


8 


X 


6 


X 


10 


. X 


12 


X * 


11 




6 


f 
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^ Specif ications ^ for programs; Principal 

Requirement ^ , 

* " ** 
Broad Guidelines Specified 

(e.g. Approved program) 
NCATJE T£p^ Standards 
Detailed Course Speqif ications 
Courses Most Frequently Specified: 
Administration > 
s supervision 
Curriculum 

. social/pjajLlosophical Pounds. , 
Guidance 

Research/Evaluation , 
Fi^lcJ Experience 
Other 

Guidelines in Terms of Competencies 



Ohio is one (1) of six (6) states which requires a 
guidance course for the certificate, and one (1) of 12 
- states requiring a field' experience . 

The "other" category often specified courses sucn 
^^^chool-coitinunity relations, personnel administration 
and humanities or behavioral science courses/ 

Observations - The "approved program" approach is teing 
utilized by a large majority of trie state's surveyed. The 
advantages purportedly associated with such an approach 
lhclude greater flexibility in program design, and en- 
couragement fdr innovation and unique program designs. 

v. Giv^n the current preoccupation with field-based 
training in the prof essional ^literature, it is note- 
worthy that only ten (10) states reported requiring a 
field experience. Even fewer require a guidance course, 
as' doeh Qhio. w # y 

The six (6) states which 'specify program guidetttn^s 
^in terms of competencies,- have very likely. developed tnese 
I standards within the last five (5), year period. This 

x { 
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" approach reflects a growing public emphasis on per- 
formance criteria. • ' 

IE. Alternate Plahs ( for Certif ication* Principal ^ , 

• The data presented to this point ^in the j^eport 
represents the primary program modality leading to cer- 
tification. < In addition/ same states specify, alt^rna- * 
tive, routes, although our data is probably incomplete 
' ■ in this category. 

For applicants who do not satisfy criteria in 
the primary program modality, the most frequent al- 
4> . ternatives were ".a program of approved study" (9), an 
"equivalent program" (9) . It was Hot cle.ar from the 
materials received, ihow many states participate in 
recigpocal agreement arrangement? 'for this certificate. 
Other alternative routes included evaluation of qualifi- 
cations by a special board (3), competency test (2), % ' 
non renewable, temporary certificate (1), recommendation 
of university (2), and evidence of comparable leadership 
experience (-2). One (I) state reserves the right to 
issue a certificate to a candidate * showing "exceptional 
promise," who does not qualify by the usual standards* 

Observations 'We were able to identify 25 states which 
provided alternative routes >to certification. Tljis 
strategy is intended to have the effect of providing 
additional flexibility in the application df standards, 
and thus to minimize possible restrictions to talent flow. 

IIA. Type of Certificate and Duration: Supervisor 1 

We received only 30 usable responses for the super- 
visory certificate compared with 47 for £he* principal. 
As with the principal 1 s* certif ideate , a majority of 
states ^endorsed -these cettificates differentially 
according to grade level. However, whereas 63% of the 
states made this grade level distinction in the * 
principal's certificates, only* 56%. (17 states) followed 
this practice* in. endorsing supervisory certificates. 
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Certificate Characteristic 



# States 



Ohi9 



Endorsements by grade level: # 

Elementary /Secondary 

Middle . School/Junior' High School 

All- grades endorsements 

Endorsements by Role: -> 

Supervisor-Elementary/Secondary * 

Supervisor/Administrator 

Consultant/Coordinator 

Supervisor /Teacher /Department Chairman 

» 

Certificate Duration: 



5 years 
Permanent 
Not. Specified 

3 years 
10 .years 
2 years 

4 years 
7 years 



17 
4 
13 



21* 
12 
4 
5 



8 
5 
5 
4 
3 
2 
2 
1 



This variation may in part, be due to the smaller 
number of returns for the supervisor's certificate. 

The duration of the supervisor's certificate ranged 
from permanent (5 states) to two (2) years (2 states). 
Five (5) years was the largest mode, as was the case 
with the principal's certificate. 

observations - The^practice of d,if ferentiating elementary, 
secondary, and middle school/ junior high school endorse- 
ments is the predominant practice with respect to 
supervisory certificates as was also the case with the 
principal's certificate. Although we raised some questions 
with respect to. this practice in the latter case, grade 
differentiation may be* more appropriate to the supervisory 
role because of., the greater preoccupation of thi,s role with 

ft ■* 
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grade specific, technical matters, as are associated 
with curriculum and instruction. 

Program Accreditation ox Approval Prerequisites: - Supervis 

. * -The provisions for supervisory ptogtam accreditat- 
ion were .identical' to those v for the principal's certifi- 
cate,* with regional program' accreditation required by 17 
states /■ N€ATE appfoval by^three (3) states', and state , 
department of education* approval required/ by. 25 states. 

Twenty-six (26) states. of 33 usable returns named 
the master's degree as a prerequisite for supervisory 
certification. \^ 

The remaining seven (7) states siimiy stipulated a 
"graduate program.' 1 In addition to thl^j^ster's degree 
many states specified, a minimum number graduate, cr'edits 
to be talcen in the areas of supervision and curriculum. 
These ringed from ^5 semester hours to nine (9) semester 
hours. One state specified competencies as a prerequisite. 

. - ■ 

Observations - The master's de^ee was specified as, the 
Jbasifc academic credential for the Supervisor's certifi- ' 

to this 
ficate,. 

no mention was made* of the Specialist's degree/certifi- 
cate as a requirement for the supervisor's certificate; 



;Dasic acaaemic creaenLiai xor me supervisui s cwu 
catkin the vast majority of states, responding to t: 
item. As was the case "with the principal's certifi' 



Teaching Experience and Degree Prerequisites: Supervisor 

Returns fyom 32 states provided usable data for" 
this part of th* analysis. As with the principal's cer- 
tificate, eligibility for the teaching certificate is a 
basic prerequisite^ for the supervisory certificate. All 
32 usable returns stipulated this prequisite. In addigf 
tion, 28 of the 32 states required successful teaching 
experience as a prerequisite for the supervisor's certifi- 
cate. The years of experience required ranged from 
five -(5) years to two (2) years, with 20 states specifying 
three (3-) years of experience. # • . „ 
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Teaching Experience prerequisites 
"*S for the Supervisor ' s <3prtif icate 





s 


Years 




Requirement f #States 


• Required 


Ohio 


reacmiiy ^ci uii -kua ue 


32 


« •— ' 


X 


Teaching Certificate Appropriate 


20 




• v x 


' to Grade Level 








Teaching Experience Required: 








20 States 




. 3 




3 Siates 




2 




3j3tates 




5 




. 1 State; 


* 


4 




1 State ' ^ 




2 + 




jjo Teaching Experience Required 


4 






Evid'ence of Competency Required*- 

" 0 









Observations - As was t;he case wi1;h the principal's cert^ifi 
cate, the route to a supervisory role passes through thi 
classroom* The logifc ,of Requiring prior teaching experi- 
ence is presumably based upon the premise that supervisory 
tasks, in large measure, focus upon technical skills 
associated with th£ processes of teaching and learning, 
and wit^h curriculum a6nfcerns. * ■ * 



iff™ 



Ttie majority of states repotting ^Ln this section, 
i&e .two (2) to three (3) years of teaching experience 



a prerequisite f Sr* the supervisor's certificate. Ohio's 
« requirement of 27 months places it directly .in this mode. 

IID.' ^Specif ications for Program^:' Supervisor 

The returns of 32 states were trtfable for this part^ 
of the survey. Twenty (20) states, or 62% of those 
reporting in- this section, indicated that rather broad, 
"approved program" type guidelines were use^ ^n approving 
university preparation programs for supervisors. 

As in the section reporting the principal's certifi- 
' cate, even t^ugh states described themselves as "approved 
program" tyjBsta^te^ certain minimal curriculum com- 
ponents were required in preparation programs. 
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Requirement # 


States 


Ohio 


-Broad Guidelines ~ Specified 


20 




(e.g. "Approved program") 






NCATE Type Standards 


1 




Detailed Course Specifications % 


11 


X 


Courses Most Frequently Specified: 0 




d 

A 


Administration 


14 


X ~* 


Supervision 


20 - 


X 


• Curriculum 


18 


X 


Social/Philosophical Founds. 


6 , 


X 


Guidance 


4 , 


1 


Rfesearch/Evaluatiqn 


10 


X 


Field Experience 


7 


X 


' Other 


11 


X 


Guidelines in Terms of Competencies 


3 





As one might suspect, the most prevalent course require- 
. ments for the supervisory certificate were courses in. 
supervision (20 states), curriculum (18 states), 'and 
administration (14. states). 

Observations - The "approved program" approach is also 
the most prevalent framework for state approval of 
preparation- programs for supervisors. Once again, the 
advantages in flexibility and encouragement of innovation 
""and unique program design should be noted. 

As we noted in the principal's report, a relatively 
• small proportion, 21%, reported that a field experience 
was required for the supervisor's certificate. 

I IE. Alternate Plans for Certification* Supervisor 

In analyzing the data dealing with alter nati\re 
certification plans for the supervisory certificate, 'we 
found only minor variations from the alternative plans 
described for the principal's certificate. The "plans" 
• and "observations M reported in the section on the 
principalis cer€if icate are equally .valid for this 
section of the report. • • • 
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Type of initial Certificate & Duration: Superintendent 

-^Usab le responses in this category were"" received 
rom 42 states. In contrast to certificates issued for 
Jrincipals and supervisors, endorsements for the super- 
intendent's certificate, with respect to grade level 
we*e not specific. All 42 states reported "all grades" 
endorsement for the superintendent's certificate. 



1 



Superintendents Certificate 



Certificate Characteristic 



# States Ohio 



Endorsement by grade level: 

Element ary/Seoondary 
All grades endorsement 

Endorsements by Role: 

' Chief Admn./Supt. Schools/Dist.Supt , 
Supt./Dlv. Supt. /Deputy Supt./Asst. 

' Supt. * * 

All Admn./Superv. 
Supt. /Principal 
Supt ./Teachers ■ 



0 
42 



23 
,10 



1 

6 
1 



X 



Certificate Duration: 
5 years 

permanent /Life 
Not Specified 

} • 10 years 

\ , - 4 years 

2 years 

3 years *> 
1 year 

Not renewable 



11 

8* 
'6 
6 
4 
4 
2 
1 
1 



X 



Role endorsements reported by slightly more than 
onerhalf of the states reporting specified either 

"district superintendent, superintendent of schools," 

or "chief administrator." Ten (10) states included 
various aides or assistants to the superintendent in the 
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endorsements. One . frl) state specif ipd" " teaching " in 
• the rolre endorsements. . - c 

The duration of superintendent 's Certificates / - ^ 
ranged 'from permanent /life to one (1) year, non Renewable. ^ 
The latest modes were five (5) years (1^ states) , per- 
manent/life (8 states) /and ten (10> years (6" states) • - 

Observations - The practice of issuing "all'jgrades" en- 
dorsements for th# superintendent's certificate is , 
universally observed by all 42 states reporting. In 
part, this practice reflects the perception that the . 
superintendent's office tends TSJ be "more prepccupied 
""^^^with managerial .and leadership functions at the con- 
ceptual level as opposed to the more technically 
oriented leadership provided by principals and supervisors. ♦ v 

With over one-half of the states reporting cer- 
tificate terms of five (5) years or longer, we again 
note the tendency of states to avoid this mechanism for 

enforcing accountability.. 
\ 

IIIB. Program Accreditation or Approval Prerequisites: superintendent 



Forty-one (41) usable responses were received for 
this category. Fourteen (14) states indicated that 
preparation programs for the superintendency required 
regional accreditation. Four (4) «ates specified * NCATE f 
approval, and the majority of states (2*3 specified 
"approved programs" by state departments of education. 



Proaram Approval and Degree Prerequisites 


Accrediting or Approving Agencrf 


# States 


Ohio 


Regional 'Accreditation 


14 




NCATE Accreditation 


4 




Approved Program-State 


23 


X 


Degree or Graduate Credit Requirements : 






Master ' s Degree 


/ 21 - 




Master ' s Degree Plus 


. f '\ 


X 


6th Year/Specialist Degree - 






Specified competencies 


< , 5 
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Twenty-one (21) states stipulated tl^e master's . 
degree, as the minimum academic credential for this cer-' 
ti.ficate. Another eight (8) states Specified a master's 
degree plus additional graduate credits, ^nd for the 
first time, the 6th year/Specialist 's degree was* 
specified as the minimum credential (8 states). 

Observations - Perhaps the most noteworthy element in 
this category of the "data was the appearance of 6th year/ 
Specialist degrees as the basic credential for certifi- 
cation as superintendent in eight (8) states. Also, tfye 
requirement to demonstrate competency in five (6) states 
signals a response to the growing public demand for 
performance criteria. 

'Teaching Experience and Degree p&requisites : superintendent 

There were 39 usable responses for this section of 
the report. Thirty-five (35) states specifically men- 
tioned the teaching certificate as a prerequisite for the 
superintendent's certificate. The remaining four (4) 
states simply specified the principal's or supervisor's 
certificate as a prerequisite for this certificate. Since 
a teaching certificate is a prerequisite for the princi- 
pal's or supervisor's certificate "in all states, prepara- 
tion for teaching is still universally observed as the 
mdst appropriate foute to the super intendency. 



Teaching Experience 


Prerequisites 






for superintendent 


! s Certificate 










Years 


Ohio 


Requirement 


# States 


Required 


Teaching certificate 


35 




X 


Mil grades endorsement 


33 






Teaching Experience Required 


• 
• 








i 


1 




9 


i 


24 


X 






7 

V 






3 


5 






4 


4 




» 


6 


NS 






7 


, 2 






15 


3 




■ 


8 


0 





48 
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y. ,Thp alternatives to teaching experience include 
administrative of supervisory experience (7 states), 
teaching and/or supervisory experience (9), 
' corapetenaies (2), teaching license only (1), and 
university credits (1) . 

Observations - In recent years, sorae*critics of certifi- 
cation standards have maintained that a major barrier to 
talent flow into th^ superintendency has been the 
, teaching experience prerequisite. It has been suggested 

that equivalencies for teaching experience be accepted. 
The data received in our survey reveals* no noticeable 
movement in this direction. 

HID. Specifications for Programs: Superintendent 

The returns from 42 states we're usable for this 
part of the "report. A noticeably smaller proportion of 
the states (24) reported ttfie "approved program" approach 
for* the superintendent's certificate. 



« Specifications for Programs: superintendent 
Requirement # States 



Ohio 



Broad Guidelines 

(e-g. "Approved* program" ) 
HC?0E Type l# St and ards 
Detailed Course Specifications * 
Courses Jdoat Frequently Specified; 

Admin i s t r at>ipn 

Supervision 

Curriculum - 

Social/Philosophical Pounds 
Guidance 

Re s e ar ch/E v alu at i on 
Field 'Experience 
Other . 
Competencies 



24 




•2 




16 


X 


18 


X 


19 


* X 


17 


X 


7 


X 


5 




9 


X 


5 


*x 


13 


X 


5 





\ Apparently more states are more prescriptive with 
respect to this, certificate than either of the other 
two (2) certificates surveyed. 
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Coursfcs prescribed most frequently were similar to 
t the principal's certificate/ with atimini'stratiion (18), 

supervision (19), and curriculum (17) the most prevalent. 
Again, a relatively small number of states .(5) specifi- 
cally, listed a field experience as a ^requirement in 
their standards. 

Observations - Two (2) elements in this section of the * 
report appear to be most noteworthy: one (1) is the 
• smaller proportion of "approved program" states fpr this . 
certificate, and the second is the small number of states 
five (5) which require a field experience* 

• < * . * 

HIE. Alternate Plans for Certification: Superintendent 

We £ound that data in this category for the' 
superintendent's certificate was nearly identical to that- 
for the principal ' s certificate. The one (1) noteworthy 
exception to this was the State of New Tork r which rtekes 
provision to waive the teaching experience "prerequisite 
for apjplicants showing "eldceptional promise^" Compar afcle 
leadership experience is acceptable. \ , 

IVA'. We found little differentiation between the three (3) 

certificates in three categories of data: N / 

Certificate Renewal provisions 

Provisions for Certificate Upgrading, and > 
projected Changes in Standards 

For this reason^we* will give one' report summarizing 
the findings in each category for all three, (3) certificates^ 

Certificate Renewal Provisions , 

The usable returns for the principal 1 s 'and super- 
intendent's certificate were 33 states, and .22 states were 
usable ^€©r the supeprvisor 1 s certificate. ^ 

Renewal of the initial certificate required addi- 
tional graduate hours credit* most frequently, six (6} , • 
additional semester hours was specified ,most frecuently 
(22 states) for each of the certificates. Two (2) states 
. required the ^Specialist ' s degree after expiration of , the 
initial certificate. 
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The renewal term r^angefa from life to two (2) years. 
Five (5) years was the largest mode (17 states) and ten 
'(10) years was" the secohd largest mode (9 states) . 

In addition,^ Instates required a recommendation 
from the district superintendent ^for renewal purposes , 
four (4) states mentioned a university recommendation, 
19 states specified satisfactory experience, nine (9) 
states < iq^ntioned in-Serviqe or professional development 
^programs, and 6ne (1) state only mentioned' an application 
fee,. Four (4) spates specified that the 6riginal cer^ 
tificate was non renewable and must be upgraded to the . 
next level. v 

IVB. Provisions for Certificate Upgrading < 

Usable return* were received from 37 states in this 
category. Fourteen (14) states did not specify an up- 
graded certificate in the materials sent. Twenty-* three r {22) , 
States provided for upgraded certificates with "prof essional " 
being the most common designation (11 states)^ and "level II" 
next in frequency (5 states). Others mentioned were *lif e/ 
' m continuous/permanent" (4 states), "standard" (2 states), 
and Experienced educator" (1 state). 

i 

Twenty-two (22) states specified the renewal term 
with "lif e/contlnuou's /permanent " .being the most common > 
renewal term (6 states) . ^Five (5) s v tates reported a. 
five (5) year renewal tysrm, three (3) states reported a 
ten ^10) year renewal term, two (2) states reported 
three (3) years, and one (1) state reported eight .(8) years. . 

Qualif icationi for the upgraded certificate included 
prior experience (ail), university graduate credits (5 states), 
Specialist's degree (5 states), university recommendation 
3 states), MA degree (3 states}, and one (1) state each 
r the following: professional development, competency. , 
test, and superintendent's recommendation. ^ ^ 

IVC. Projected Changes in Certification Standards 

■ Thirty-six (36) state's* gave no indication of im- 
pending changes , although some of the data included in 
.this survey reflects recent changes in ^standards . Four (4) 
states reported that changes .were in process, but did not 
provide data, one (1) state reported changes only in the 
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required credit hours, two \2) states did not specify 
and five (5) states submitted data on proposed changes, 

We h^ye summarized the main features of the pro- 
posed changes in these five (5) states as follows: 

Utah - More field experience required. 

Competency based. 

Emphasi-s on generic administrative 
^ competencies . 

De-en$hasize elementary/secondary 
* school differences, . 



Minnesota - - 



Kansas 



Georgia 



Alabama' 



* « 



Upgrade the professional development 

and in-service c6mponents. f 

One (1) year limit on initial cettificate. 
Three (3) semester hour practicum in a 
school. 

A plan of professional .growth. 

Provisional initial certificate to be 
replaced with a three (3) year, non 
renewable certificate, # 

Provides a broader framework by specifying 
major program components and desired per- 
formance outcomes of preparation programs, 
stated in terms of competencies. 

Standards are specified for three (3) cer- i 
tificates, the superintendent, the principal, 
and the supervisor. &achrof these areas, 
in turn is subdivided into two (2) se)ts 
of standards : 

#1 specifies the purposes served by 
this role. 

#2 t specifies the required curriculum 

elements, stated in terms of areas 
of competeftcy. 
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Findings Obtained from Professional organizations 
and Accrediting Bodies 

1 ' 3 , 

Contacts were made with nine organizations in this 
category, requesting that they provide us with documents 
which specify their recommendations and/or standards for j 
^prfcgrams which prepare educational administrators and 
supervisors. The following organizations were contacted: 

American, Association of Colleges for Teacher Education 

North Central Association of Colleges and Secondary 
Schools t " 

. - National Council for Accreditation of Teacher Education 
Buckeye Association of school Administrators 
Ohio Association of Elementary School Principals 
Ohio Association of Secondary School Principals , 
Ohio School Boards Association 

( 

School Management Institute 

University Council for Educational Administration 

AACTE , the Buckeye Association of Schobl Administrators, 
and the Ohio School Boards Association all responded that they 
did not Have a policy position regarding administrative cer- 
tification standards. NCA, UCEA, and NCATE provided. us* with 
definitive statements outlining their standards or recom- 
mendations on this subject. Their complete statements ^are 
provided In the appendix tso this report. We will attempt to 
summarize their positions in this section of tfie report . 



Tjjfe remaining organizations which were contacted did 
not respPfc tx> our inquiry. f 

North Central Association . In"^he subsection on 
Administrative and Supervisory Personnel , the standards 
specify minimum levels of academi? credit and professional 
experience required' for superintendents, assistant > 
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superintendents, principals, assistant principals and super- 
visors* The NCA requirement for a superintendent is at 
least 60 hours of graduate credit, inclusive of the master's 
degree, of which no less than 30 semester hours shall have 
been in administration, supervision and related fields.- A 
minimum of four ye^rp of professional experience is required. 
The assistant superintendent shall hatfe earned no less than 
45 graduate credits, inclusive of the master's degree, in 
the same categories. 

Principals are required to have earned no'less'than 45 
graduate credits, inclusive of the master's degree, with not 
less than 20 semester hours distributed in administration, 
curticufum, supervision, and related fields. A miniraum of 
l^o^ears of successful teaching experience is required. 

Assistant principals shall have at least the master's 
degree including training in secondary school administration, 
supervision, curriculum and guidance. 

The supervisor is required to hold a master's degree 
with major preparation in the field in which they are serving. 

University Council for Educational Administration . In 
a report entitled The. Preparation and Certification of~~Edu- 
cational Administrators; AUCEA Commission Report / UCEA states 
its recommendations for improvements in the preparation and 
certification of educational administrators. This report, , 
published in 1973, continues to represent t»he UCEA position 
today. 

Recommendations, numbering 35 in total, are grouped into 
four categories: v 

Actions Aimed at More Effective Manpower Planning in * 

Educational Administration 
Actions Directed at Relating Preparation and Certifi- , 

cation More Closely to Administrator Performance 
Actions Emphasizing the Attainment of Innovations in 

preparatory Programs, and 
Actions Aimed at Achieving Greater Flexibility 
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Under "actions aimed at more effective manpower 
^planning, " mu'ph of the responsibility 'for needed actions was 
placed u£on» state departments of^ education . Recommendations 
ixaSluded* more accurate data on supply and demand, state 
training objectives based upon manpgwer studies, and greater 
caution in approving new programs in the light of an>over- * 
supply of educational' administrators. 

In the second major category, school systema, the 
universities and the state agencies were urged to put more 
emphasis on tl?e relationship between ^preparation programs 
and certification on the one hand and leadership performance m 
on the othe'rl <Spec^Lfic recommendations included the use of 
performance objectives, indicators of effectiveness, use of 
validated competencies as program goals,, the development of 
clearer definitions of administrative performance criteria, 
and the use of leadership performance criteria in standards 
rather than discrete course requirements. Other recommenda- 
tions included greater use of reality 'or iented materials and 
methods in preparation programs and more accountability 
placed upon universities to- demonstrate a relationship be- 
tween their program outputs and need's in the state. 

Most of the weight of responsibility, for innovations 
in preparatory programs was placed upon the universities. 
Recommendations included placing a greater emphasis upon 
in-service programs as opposed to pre-service, programs to 
prepare for leadership in multiple organizations, and 
programs to prepare leaders for non-school settings. 

The final category of Recommendations stressed the need 
for greater \f legibility in preparation and certification 
functions. The " approved program" approach was thought to 
be the most appropriate framework for state certification 
efforts. Other recommendations included the encouragement 
of experimental programs, acceptance of "equivalency 11 for 
the teaching , experience requirement, extension in inter- 
state reciprocity to administrator certificates, more 
university emphasis on non-cognitive characteristics in ad- 
missions standards, more options in non-traditional settings 
for the field experience, and more flexibility in learning/ 
teaching modalities, such as independent study, learning 
modules, etc. 

■ 

National Council for Accreditation of Teacher Education , 
The 1979 Standards for the Accreditation of .Teacher Education 
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contains a section entitled post Baccalaureate Programs for 
the Advanced preparation of Teachers and the preparation 
of other professional School Personnel. This section con- 
tains 25 standards which are rather broad in scope. These # 
are the criteria employed' in program accreditation. We 
have abstracted these 25 standards in the appendix to this 
report.* In this section we wij.1 present a summarized form" 
of the standards. 

The standards are divided into six major categories: 
governance; curriculum;- faculty^ students; resources and 
facilities; and evaluation, program review and planning. 

In- the^3 over nance and curriculum sections, standards 
are listed t& insure that the^ primary responsibility for 
program development and implementation rests with the 
education faculty. 'Curriculum provisions call for specific* 
program objectives, multi-cultural content, adequate 
provisions for theory, content specialty and humanities 
studies, and a research component. It is also required 
that curricula reflect guidelines from National Learned 
Societies, that students be represented in the decision- 
making process, that the graduate level of the coursework 
be insured' and that residence requirements are enforced. 

In the faculty section, standards relate to the adequacy 
of faculty preparation to teach the specialty, faculty loro, 
hurabe? of faculty assigned to the program, provision for 
faculty growths and restrictions on use of part-time faculty. 

In the student section, standards relate to admissions 
criteria, retention policies and practices, and adequate 
student advisement . 

The resources and facilities section provides standards 
governing quantity and quality of library materials, main- 
tenance of an instructional materials center, and the 
provision of essential physical facilities and resources. 

« 

The final section on evaluation and planning insures 
that universities employ modern student evaluation methods, 
do evaluation studies of graduate^, regularly evaluate ' ^ 
their programs and use the results to improve programs, and* 
'engage in' long range planning and development. f- 

/ 
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ADMINISTRATIVE AND SUPERVISORY PERSONNEL 

» v 

N ♦ • 

(TWs following requirements for specific administrative positions shall not 
a^ppiy to any qualified administrator who held the corresponding position in 
either an NCA or a non-NCA school prior to September 1, 1969,. provided such 
person met the NCA standards for that position which were in force immediate- 
ly prior to that dat.e. The requirement^ shall be applicable to all^new att- 
tainistrative personnel employed for the first time in an administrative capac- 
ity on and after September 1, 1969, and .those administrators changing to a 
^position requiring additional training.) 

* 

4.80 SUPERINTENDENT --The superintendent who i* the administrative h#ed of the 
school system shall have earned at least 60 hours of graduate credit, 
inclusive of the master's* degree. Not less than 30 semester hours o t f 

' graduate credit shall have beep in administration, supervision, and re- 
lated fields. He ^halt have had a minimum of four years' of professional 
experienced 

0 

4.81 ASSISTANT SUPERINTQfDENT - -Assistant superintendents in charge of curricu- 
lum, .instruction , and general administration shall have earned at least 

* 45 hours of graduate credit, inclusive of the master's degree, with tfiajor 
emphasis in administration and supervision. 

4.82 PRINCIPAL- -The principal shall have earned at least 45 hours of graduate 
credit, inclusive of the master's degree. Not less ttian 20 semester hours 
/of graduate credit shall have been in administration, curriculum, super- 
Vision, and related fields. He shall have had a minimum of two years of x 
successful teaching experience. 

4.83 ASSISTANT PRINCIPAL--As«istant principals in charge df curriculum, instruc- 
tion, and general administration (as required in Standard 2.82) shall haVe 
at -least' the master's degree including training in secondary jchool admin- 
istration, supervision, curriculum, and guidance. Other administrative 
assistants shall have training or experfence appropriate to their respon- 
sibilities. ^ 

t 4.84 SUPERVISORS--Secondary school supervisors working in such areas a^ cur- 
riculum and instruction, testing, special education, speech, music, li- 
brary, and vocational education shall hold a master's degree with major 
preparation In the fields in which they are serving. 

Progreaa Criteria 

--Thren- fourth a or more of the* faculty members are assigned- to teach only in 
their major fields of preparation. 

--The school system is making efforts to continually strengthen its profession- 
al staff through a professional growth program which reimburses faculty mem- 
bers for advanced training, curriculum work, and travel to improve their ex- 
peTiences or to observe innovations being tried in other schools. 

V 
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--Paraprofessional personnel are") provided to relieve teachers of nonrteaching 
duties. Every teacher has regular access to clerical or secretarial help for 
those routine tasks which can be satisfactorily handled by sub-professional 
help. 

•-The governing board has adopted the policy of requiring teachers to earn 
the -vaster f s degree or 30 semester hours of graduate credit within a period of 
at A east seven years of service in their system. Thfe- provisions of this policy 
become a part of each teacher's original cootract at the time of employment 
and require Alt work in the teacher's major teaching ffreld be included in the 
graduate program. 

--The superintendent and principal in administrative positions prior to 1969 
have completed, or are in the process of completing, a program of advanced 
professional preparation. 

--Various levels of teacher ability are recognized such as master, regular, 
and beginning teachers, and appropriate assignments are given each type. 

--The ratio of pupils to teachers and other professional staff members in high 
school is less than 20 to f. ' 

--Persons responsible for media program represent a balanced team of persons 
trained in curriculum, audiovisual education, and library science including 
master's degrees in these specialized areas. 

' --Instruction in remedial and developmental reading is provided for all stu- 
dents to help overcome deficiencies in their reading skills and *to improve 
their general level of reading ability. English^ teachers training includes 
preparation in reading, and/or specially trained personnel are provided. 
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Recommendation* 

/ 

!. Action* Aimed at More Effective Manpower Planning In Educational 
Administration 

* • . 

Educational leaders In the various • La tea ahould en count* stud lea of 
projected supply of and demand lor well prepared adminlatrative personnel 
aad encoerige leaders to use soon stadias to schieve needed adaptations In 
preparatory profnrsms. Among the action* which might be encouraged ire 
dp following! 

A. State education sgeecies. In cooper iti on with school systems, Insti- 
tutions of higher education snd other sgencies, should develop better systems 
k procuring accurate data on the supply of snd the projected demand for 
ifled a dm ml ■ tr a tor candidates. 



B. 8Ute education agencies should draw upon the experiences of person- 
sal £ such states as Mlchigas smj Hew York to Institute computer-based 
taJoraatton eyetema dests^eg^o facilitate edmlnistrstor manpower studies 
and needed state planning, 

C. State educstios agency and university Isadora a)iould establish pro- 
cedures for deterralnlng state training objectives' baaed uoon studies of data 
oa the aupply of and demand for newly prepared sdmlnlstrators. 

D. State education agencies should play a leadership rols In Involving 
scbotsrs and administrators to pinpoint edsptsttous needed* In preparatory 
programs to meet atate training objectives. 



E. Stste leaders In Interested organisations should examine patterns of 
propers tlou In differing institutions to seejf lnstttutionsl specialise tion can 
ba advanced snd If better divisions of labor smong preparing Institutions can 
be evolved. 

f. Faced wltn (1) the need for s higher quality of competently prepared 
admiatstratora and (2) the prospect Jhat the number a of newly prepared ad- * 
Klnlstrstors required throughout the nation will be couatdersbly less In the 
seventies then In the sixties, states generally ■hot W be extremely cautious in 
approving newly initiated programs for sdminlstrsmrs during the period 
saeadt tula la especially true If projected programa do not reflect distinctive 
saw purposes to be schleved or unique designs to be tested. 
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n. Actions Directed st Relating Prepsrstion snd Cerllflcstton More Closely 
to Admlnlstrstor Performance 

State leaders from school systems, Institutions of higher educstlon, pro- 
fessional organltsUons, state educstlon sgencies, snd other Interested groups 
need to center certiflcstion standards snd prooesses more upon leadership 
performsnce snd on the reletion of prepsrstion snd recruitment to perform- 
snce. Among the sctions which might usefully be taken sre the following! 

A. Institutions of higher educstlon, la proposing progrsms for state 
spprovsl, should be encouraged to state clearly the pe r fo rm sn ce hhje c ti ves- 
they sre seeking to schieve, the measures v of effectiveness they will sccept ss 
Indicstors of ■ enlevement, me evslustive designs they will use, snd the types 
of Information needed to sssess resulU. 

B, The use of differing but" Interrelated bases for deriving performsnce- 
oriented program objectives ahould be encouraged, Including: social and edu- 
cational needs to be met through leadership; critical leadership behaviors 
related to defined needs | functions to be performed In given posts; oompeten- 
ctea required to perform functions) snd so form. 

C, State education sgency personnel should help prospective progrsm * 
deelgners see clearly that there Is tn fact sufficient flexibility In cerUflcsUon 
to enable the designers to achieve significant experimental progrsms direct- 
ed toward lender ■ hip performance! aeon an approach would seem especially 
pertinent in states haying ' approved program" approaches. 

D. School districts should seek to achfcwve clearer definitions of admln- 
lstrstor performsnoe criteria and better bases for diagnosing performsnce 
than thoae svsllsbje In most systems! diagnostic data should have Immedlste 
vsrae to school systems In italf development decisions snd, If used In coop- 
erstive studies with Institutions of higher education, could shed light on (1)' 
desirable training objectives in resident preparatory programa and (2) the . 
degree to which objective! are being achieved. _ 

E. 8 tale education agency personnel, In cooperation with preparing In- 
stitutions snd other Interested groups should pltee less emphasis on maintain- 
ing snd srUculsting standards detlned In terms of specific snd discrete 
courses snd more opont (1) leadership performance crlterls needed for dtf* 
ferent types of functions snd chsllenges, snd {%) logical relationships between 

. desired performance snd program experleooes^destgned to develop perform- 
snce. * jA 

F, Field experiences should be used, when feasible, to fscllltate needed 
search tori (1) definitions snd messurss of performsnce, snd (2) how these 

, definitions snd measures sre releted to experiences offered In preparatory 
programa. 
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O. Laden In Institutions of higher educanon should develop tnforms- 
Uos systems to enable them to dtotWs v sUd aooowfta to Interested publics on 
west objectives they are.pureulng la prsparettoo snd why they sre pursuing 
glvM objecaveej when fasslble, they should slso develop cooperative plane 
svllh leaders la school districts and/or la other organlMtione to aaaess em- 
pirically the validity of programs through longevity studies. 

H "Reality -oriented" Instructions! situations Involving cases, Simula - 
tlou, management games, sad releted materlala can and ahould be used lo 
direct lesrnlng end teaching toward competency and performance criteria. 

• |. Education agenclea.ln cooperation with school dlatrlct offlclsls, and 
representatives from all Institutions of higher education In given sUtes might 
sponsor annual audits of preparatory program*; these sudlto could provide 
Ihoeeresponelble for prepsrlng educstlooal admlnletratore opportunlUea to 
report on their performance and to sssees how program outputs sre relsted 
to emergent trslnlng needs-sod competencies In given states. 

J. State education agency peraonnel should encourage etatee and achool 
eyeteme to Inveet In aabbattcal leave or other arrwifeinafiU aimed at upgrad- 
tog edmlniatrator performance thrpugh effective in-eerTloe or ©re-eervlce 
preparation. , 

Ul Actions Fmpfcaslilog the Attainment of InnoTatiooe In Preparatory, 
Programa * 

Given the changing retottoiiahipe between the aupply of and demand for 
prlnclpala and other admltUetratore, leedere In Inatitatioue of higher educa- 
tion la moat aUtea will need to aohleve m*amntlal tnnovatiooe In preparatory 
proframa during the seventies. Among the adaptation atrateg.ee which can 
ba obnaldered by leadera In lnaUtuUone to guide program Innovation are the 
following t> 

A. The reallocation of proportion tely more reaourcea Into the oontinu- 

tag education of achool admlnlatratora and proportionately lean Into realdent * 
pre- ear vice programs* 

B. Achieving a higher quality of preparation and meeting competition by 
catting back on the number of stadenta recruited and prepared for existing 
positions (e.g. • the prlnclpelehip). 

C. The radical re-deefgn of ■elected program! lor preparing peraonnel 
lo enter already exlating poaltlona (e. g. , the auperlntondenoy). ^ 

D The dealgn and Implementation of program, to prepare peraonnel 
for poaltlona or function! not yet widely prevalent (e.g. , dtrectore of oontin- 
alnff education). j 
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E. The dealgn and Implementation of programs to prepare peraonnel for 
poate or functions no) yet In existence (e.g. , economic analyeta). 

F. Recruiting peraonnel with unique backgrounds (e.g. , American 
Indiana) and preparing them lo meet speclal-needa In educations 

Q. The dealgn and Implementation of programa to meet leaderahlp needa 
In multiple organitationa (e,g. , government, business, and orgsnluqpn). 

H. A cooperative effort Involving a number of Intereaied Inatltutlona of 
higher education In which each Inetltution would concentrate on a different 
BDeclailtaUon In preparation and aupport one another In recruitment and 
placement. 

I. The dealgn and Implementation of pcogra^s to prepare leadera for 
oon-acbool and non-higher education Bettings (e.g. , leadera of model cttlee 
programs)^ „ $ 

J. The allocation of proporUonately greater reaourcea Into reaearch 
and development activlUea designed to Improve knowledge and technlquea 
used In programa generally. 

IV. Acttona Aimed at Achieving Greater Flexibility P 

State education agencies snd Institutions of higher education ahould eeek 
to acf&leve. flexibility in preparatory programa and In the administration of 
certification requirements through such slternatives aa the following) 

A . The pattern of the "approved program, H now used by mora than half 
the states, should be adopted by other states. 

B. State certification processes ahould encourage experimental program I 
— programa oriented toward pioneering new approschee to recruitment and/ 
or preparation. 

C. The pattern established by s numbed of states of accepting "equlve- 
lenelea" tor teaching experience requirements 11 » BDUnd P™ctice snd one 
that should be diffused to other states. 

P. The progress made by^ate education agenclea In recent yeare 
toward developing effective reciprocity arrangementa In the certification of 
teachers'should be. extended to educational admlnlatratore; efforte oriented 
toward thla objective ahould Involve repreaenUtivea of achool districts uni- 
veraltiea, snd professional eeeocletlona. 

E. 8tote education agenclea, la cooperation with aohool dlatrtcU, pre- 
paring taetitotloae, profeaalonal organitationa, and other Interested groups, 
ahould develop and experiment with raechenteme for the periodic revjew of the 
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performance of administrators already certified; while such reviews should 
be principally and Immediately for diagnostic purposes, such experiments 
might eventually lead to the abolition of-permsnentxertincatJon and the Issu- 
ance of credentials for specified per1ods,of time-as, for example, five years. 

F> Institutions of higher education need to seek greater flexibility In 
admission requirements, especially In relation to the>uae of data on the cog- 
nitive abilities of sf-ospecUve administrators) such data should be irfatched by 
Information on such non-cognitive festures as courage, vision, drive, and 
demonstrated leadership actjons. 

G. Institutions of higher education should seek-grester flexibility In 
field experience and take Into account the differing experience tpckgrounds, 
career aspirations, and likely Job placements of individuals In programs} 
the following options are Illustrative! Internships In non-education agencies) 
Internships Involving experience In local, state, and national education agen- 
cies; Internships In the state legislative arena; Internships at different levels 
of urban school systems; Internships with senior scholars In research and 
development centers; Internships with outstanding developers In educational 
laboratories; Internships In state or national professional organisational and 
so forth. 



H> Institutions of higher education should seek to differentiate programs 
for prepare researchers, developers, administrators, and other special- 
ists since differing competencies sre needed for effective performance In 
these differing specializations and since such differ entlstlon will provide 
candidates greater flexibility In msklng career choices. 1 "~ 

4. Institutions of hlg)>er education should seek greater flexibility In 
academic offerings during preparation; Illustrative option/ would Include the 
following! Independent study arrangements; the design of learning experi- 
ences related to differences In stude nt backgrounds and career aspirations; 
the development and use of modules or units In courses from which students 
csn select; and identifying sod expanding the options aval lable In ths larger 
university community through offerings In the social sciences and humanities. 

- A Summary 

• 

The UCFA Certification Commission was established to study the Impact 
of certification on talent flow and prepal atory programs In educational admln- 
latratlon. The study revealed that a ranpe of criticisms have been directed 
toward certification and preparation during recent years. However, no viable 
alternative to certification has been proposed or tested. Therefors, the most 
reasonable course of action Is to seek Improvements within the existing 
system of certification requirements and processes. The Commission has 
offered a number of recommendations designed to Improve talent flow, 
preparation, and certification In educational administration. 
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the Advanced' Preparation of 
Teachers and the Preparation of 
Other professional School Personnel; 
NCATE Standards 
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NATIONAL COUNCIL FOR ACCREDITATION OF TEACHER EDUCATION 

J 

Post Baccalaureate Programs for the 
Advanced Preparation of Teachers 
and the Preparation of Other 
Professional School Personnel 



G-l Governance of Advanced Programs 



j 



Standard: The primary reSpotvai^ility for initiation, development, and 
implementation of advanctd programs lies with the education 
faculty. 

G-2 Curricula for Advanced Programs 

G-2.1 Design of Curricula f t 

Standard: Curricula for advanced programs are based on specified 
1 objectives that reflect the institution 1 s -conception 

% of the professional roles for which the preparation 

programs are designed. There is a direct and obvious 
relationship between these objectives and the components 
of the respective curricula. 

G-2. 1.1 Multicultural Education 

* Standard: The institution gives evidence of planning to provide 
for multicultural education in its advanced curricula 
--in the content for the specialty, the humanistic and 
behavioral studies, the theory relevant to the specialty, 
with direct and simulated experiences irt professional 
practice, as defined in Standard G-2. 2. 

G-2. 2 Content of Curricula 

Standard: The curri culum, of each advanced program includes (a) 

content for the specialty, (b) humanistic and behavioral 
studies, (c) theory relevant to the specialty with di- 
rect and simulated expediences in professional practice, 
all appropriate to the professional roles for which can- 
didates are being prepared and all differentiated by de- 
gree or certificate level. 

G-2. 3 Research in Advanced Curricula s~ 

Standard: Each advanced curriculum includes the study of research 
methods and findipgs; each doctoral curriculum includes - 
study in the designing and conducting of research. 

~ G-2. 4 Use of Guidelines Developed by National Learned Societies and 
Professional Associations 

Standard: In^ planning and developing curricula for its advanced pro- 
grams, the institution studies the recommendations of 
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professional .associations and national learned societies 
and adopts a rationale for the selection and implementa- 
. tion of pertinent sets of recommendations for each ad-, 
vanced program in teachet education. 

G-2,5 Student Participation in Prograjn Evaluation and Development 

> Standard: The institution makes provisions . for r^fcesentative stu- 
dent participation in the decision-makAz phases related 
to the design, approval, evaluation ^an^^ocfifi cation of 
its advanced programs. 

G-2.6 Individualization of Programs of Study 

'Standard: Each advanced curriculum provides for the- individualiza- 
tion of^lEudents' programs of study. 

G-2.7 Quality Contois 

/ 

G-2.7. 1 Graduate Credit 

\ 

Standard: Institutional policies preclude the granting of graduate 
credit for study which is remedial or which is designed 
to remove deficiencies in meeting the requirements for 
admission to advanced programs. 

G-2.7. 2 Graduate Level Courses 

Standard: At least one-half of the requirements of curricula leading 
to a master 's* degrfce and to a sixth-year certificate op 1 
degree are met by^ courses , seminars, and other learning 
experiences offered only to graduate students; at least 
two-thirds of the requirements of * curricula leading to 
the doctorate are met by courses, seminars, and other 
* - learning experiences offered only to graduate students. 

" G-2.7. 3 Residence Study 

Standard: A full-time continuous residency or an alternate planned 
experience is required for candidates pursuing the spe- 
cialist and doctoral degrees. An Institution providing 
alternate experiences to full-time residence study defines 
the requirement and demonstrates how its overall graduate 
programs provide throe planned learning experiences com- 
monly associated with residency requirements for the spe- 
cialist and doctoral degrees. 

G-3 Faculty for Advanced Programs 

G-3.1 Preparation of faculty 

Standard: Faculty members teaching at the master Is level in advanced 
programs hold the doctorate with advanced study in each 
field of specialization in which they are teaching, or have 
demonstrated competence in such fields; those teaching at 
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Che sixth-year, and doctoral levels hold the doctorate with 
study in each field of specialization in which they are 
teaching and conducting research. Faculty members who con- 
duct the advanced programs at all degree levels are engaged 
in scholarly activity that supports their fields of spe- 
cialization and have experience which relates directly to 
their respective fields. 

G-3.2 Composition of Faculty for Doctoral Degree Programs fc 

Standard: The faculty for each advanced program leading to the doc- 
torate includes at least one full-time person who holds 
the doctorate with specialization in the field in which 
the degree is offered, and at least three persons who hold 
the doctorate in fields which directly support each degree 
t program. 

G-3.3 Conditions for Faculty Service 

Standard: The institution enforces a policy which limits faculty 
teaching load and related assignments to make possible 
effective performance and time for scholarly development 
and community service, 

G-3.4 Conditions for Faculty Development 

Standard: The institution provides conditions and services essential 
to the effective performance by the faculty in the ad- 
vanced programs. 

G-3.5 Part-Time Faculty 

Standard: Part-time faculty meet the requirements for appointment to 

the full-time fatuity and/or are employed on a proportionate 
basis when they can make significant comtributions to 'ad- 
vanced programs. 1 

Students in Advanced Programs 

G-4.1 Admission to Advanced Programs 

Standard: The institution applies published specific criteria for ad- 
adssion4to each advanced program at each level, 

G-4,2 Retention of Students in Advanced Programs 

Standard: The institution applies clearly-stated evalui^ive criteria 
and establishes time frames for the retention ^bi candidates 
in advanced program . These criteria are reviewed and 
revised periodically in the light of data on the perform- 
ance of graduates, to increase the probability that candi- 
dates will be successful in the professional roles for which 
they are being prepared. « 
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G-4,3 -fanning and Supervision of ^Students 1 Programs of Study 

Standard: The prpgram of study for each studjnt in the advanced 

programs is Jointly planned by the student and a- member 
of the faculty; the program of study for each doctoral 
candidate is approved by a faculty committee; the sponsor- 
ship of each thesis, dissertation, or field study is the 
responsibility of a member of the faculty with special- 
ization in the area of the thesis, dissertation, Or field 
atudy. 

Resources and Facilities for Advanced Programs 

*y - 

G-5. 1 Library 



^Standard: The library provides resources that quantitatively and 

* qualitatively support instruction, independent study, and 

research required for each advanced program, 

G-5.2 Materials and Instructional Media Center 

Standard: A materials and instructional media xfentex is maintained 

either as a part of the library, or as one or more separate 
, units., and supports* tha advanced programs. * 
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fG-5.3- Physical Facilities and Other ^Pcprces 

Standard: The institution provides physical ^facilities and other 
resources essential to the instructional and research 
* 4 activities of each advtfhced program. 

Evaluation, Program Review, and Planning 

G-6,1 Evaluation of Graduates t 

Standard r ^JJie institution keep* abreast of emerging evaluation tech- 
niques and engages in systematic efforts to evaluate t tJ*e - 
quality of its graduates upon completion of their programs 4 
. of study and after they enter their professional roles, 
- * This evaluation includes evidence of their performance in 

\ relation to program objectives, 

G-6,2 Evaluation Results to- Imptove Advanced Programs 

Standard: The institution regularly evaluates its graduate programs 
*for teachers and school service personnel and uses the 
* results of its evaluation" in the modification and improve- 
* ment of those advanced programs, 

G-6.3 Long 1 - Range Planning 

Standard: The institution has plans for the long-range development 

■of its advanced programs; the^e plans are part of a design 
for total institutional development. 



